LESSON PLAN # 1

CAUSES, CONSEQUENCES AND JUSTIFICATION OF WAR IN THE 20TH CENTURY

10th Grade World History

California State Social Science Standards:  10.9.1 students compare the economic and military power shifts caused by World War II, 10.9.2 Students analyze the causes of the Cold War, 10.9.3 Understanding the Truman Doctrine and Marshall Plan which established America’s postwar plans for using economic and military aid to fight Communism.

1.  Anticipatory Set

Teacher gives a brief review lecture including comparison and contrast mind mapping to look at how the world was different at the end of World War II.  

2. Focus

One of the characteristics of the post World War II era is the rise of tensions between the Capitalist West, the Communist USSR, and increased tensions between the developed world and emerging third world nation states.  A number of wars have resulted from these tensions. It is necessary for students to understand the political and cultural aspects of late 20th century world history and one way for them to do that is by studying the various wars that have occurred during that time period.

The following assignment uses the jigsaw technique as a way for students to learn what it was like to live through a conflict while each student focuses on the role of the one of the war’s participants.

3. Process

ESSENTIAL QUESTION # 1:  Students must research and answer the question “What was it like to be a participant in the war?”

a.  Students are divided into groups, with approximately six students in each group.  Each group will explore and analyze one of the following wars


Korean War


Israeli Independence War of 1948


Arab/Israeli War


Viet Nam


Iran/Iraq War


Soviet Union/Afghanistan War


Persian Gulf War 


Yugoslavia Conflicts


U.S./Iraq War

b. Within each group, each student is responsible for researching the role of one kind of participant in the war.  The following is the list of participant types:


Enlisted soldier


High ranking officer


Political leader


Ordinary citizen


Religious or cultural leader


Medical personnel

c. Students read as much material as possible about the war and its effects on participants.  Each student creates a reading log that includes full bibliographic citations plus notes, quotes, and student comments.

d. Each student will analyze facts about the war experiences of the participants and will present their findings to their group members.  Other group members must take notes in preparation for the later learning activities in which they take a position on one side or the other regarding the war.  Students organize their notes into a comparison/contrast graphic organizer with the arguments in favor or opposition to the war.

e. Each student writes a Participant War Diary.  This is not a traditional research report or listing of facts.  The students must synthesize the collected information and express the VOICE of their participant in approximately 200 words.

4. Instruction

a. Classroom Teacher:


Background on post-World War II ideological conflicts and origins of Cold War


Presentation about Truman Doctrine and Marshall Plan as part of American opposition to Communism


Facilitates group discussions that result in students producing concept maps that document the arguments of each side in the studied conflicts, as well as the causes and effects of the conflict.

b. Library Media Teacher:


LMT helps students with Task # 1 Defining the Problem. 

AASL Information Literacy Standard  # 1:  The student who is information literate accesses information efficiently and effectively


Guidelines are provided to help students define information requirements needed for finding information about the war they are studying and about the specific participants in the war

Provides overview of library resources that could be helpful for the search

Introduces students to the use of alternatives to the internet such as the library’s CD ROM historical databases

LMT presents Task # 2: Information-seeking strategies
AASL Information Literacy Standard # 2: The student who is information literate evaluates information critically and competently.


LMT presents lesson on evaluating web sites with an exercise that is based on classroom teacher’s lesson about Marshall Plan and the value of “guns” and “butter” in public policy.

Students learn to determine accuracy, relevance, and comprehensiveness when evaluating information sources.

LMT presents Task # 3: Location of information sources and extraction of useful information within larger sources.

AASL Information Literacy Standard # 3: The student who is information literate uses information accurately and creatively.

Explains the concept of Reading Logs with instruction in note-taking skills.


Teaches techniques for writing abstracts.


Presents lesson on how to create bibliographic citations based on MLA standards.

5. Guided Practice


Brainstorming techniques in class discussions


Information-seeking strategies using databases, web pages, and print sources


Jigsaw presentation to other group members


Documentation of reading done through an annotated reading log


Synthesis of material into a role-playing “war journal”


Concept-mapping with the use of Compare and Contrast techniques as a means of generating useful information for the next phase of the project.

6. Closure

Students are asked to synthesize their research about a war into an essay that tells about war experiences while speaking in the voice of a participant in the conflict.  This answers the essential question “What was it like to be a participant in a war?”
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LESSON PLAN # 2

CAUSES, CONSEQUENCES AND JUSTIFICATION OF WAR IN THE 20TH CENTURY

10th Grade World History

California State Social Science Standards: 10.9.4 Analyze the Chinese Civil War, the rise of Mao Tse-tung and the subsequent political and economic upheavals in China, 10.9.5. Describe the uprising in Poland, Hungary, and Czechoslovakia and the resurgence of those countries in the 1970s and 1980s, 10.9.6. Understand how the forces of nationalism developed in the Middle East, how the Holocaust led to a Jewish state, and the significance of the location of Israel in world affairs,.

1.  Anticipatory Set

Classroom Teacher reviews the history of China during the period of World War II, including Japanese invasion, Chinese warlords, and the general state of turmoil.  A look is also taken at Eastern Europe under Soviet domination.

2. Focus

As students continue to research various 20th century wars, classroom activities look at civil wars and uprisings throughout the world.  All of this is intended to move eventually to a bigger picture perspective through the technique of compare and contrast.

3. Process

ESSENTIAL QUESTION # 2:  Students must build upon previous research and answer the question “When can a war be described as a ‘just’ war?”

a. Formulating a Position


Students within each collaborative learning group are divided equally between the two different sides in the wars that they studied.  


Students are exposed to the techniques of propaganda through classroom presentations and library research.


Each student then will write a propaganda-style, newspaper editorial, stating the position taken by their side in the conflict.  This requires the synthesis of the student’s own research plus the notes taken during their jigsaw group discussion.  In order to argue persuasively, students need to know the points of view of both sides.

b. Defending the Position Before the United Nations


A meeting is convened of the United Nations General Assembly, with all class members as voting members of the Assembly.


Each collaborative learning group has been previously divided into two groups that represent the two factions involved in the conflict.


For each war, one spokesperson is selected for each side.  


The other members of the speaker’s factions serve as backup for the presentation and may supply additional information if required.


Each spokesperson is given 5 minutes for their opening remarks.


Once the representatives of each of a war’s factions have introduced themselves, the other members of the faction may consult quietly amongst themselves to advise their spokesperson.


The spokespersons may have an additional 10 minutes to present all of their arguments about their position.  During that time, other members of the General Assembly may ask questions.


After both sides have presented their arguments, a vote is taken as to which side has more justification for their position.  A decision is reached by consensus as to whether the war was a “just” war or not.


This process is repeated for all of the different conflicts studied by class groups.


All of the General Assembly members fill in rubric forms that critique the presentations.

c. Reflection on the Process


Every student writes a reflection essay discussing what factors might lead to a war being described as a “just” war


The students will comment on how their views about this subject changed as a result of this unit.


The students will also comment on the project  process including strengths and areas for future improvement.

4. Instruction

Classroom Teacher:


Presents overview of the history of China in the 20th century.


Models for the students the compare and contrast technique by presenting an analysis of the Chinese Civil War, rise of Mao Tse-tung, and defeat of the Chinese nationalists.


Reviews the history of the Balkans and other Eastern European countries including the fall of the Ottoman Empire, defeat of the Austro-Hungarian empire in World War I, invasion by Nazi’s in World War II, and eventual subjugation of Eastern Europe by the USSR.


Students do in-class reading assignment in which they are exposed to examples of journalistic propaganda from the Cold War era.


Review of the connection between the Holocaust and the birth of the state of Israel.


In class discussion and writing assignment to bring the issues of the Middle East up to today’s world situation, including the recent increase in worldwide acts of terrorism.

b. Library Media Teacher:


LMT helps students with Task # 4 Using Information. 

AASL Information Literacy Standard  # 5:  The student who is an independent learner is information literate and appreciates literature and other creative expressions of information.


LMT uses the topic of propaganda as a way to demonstrate critical thinking in evaluating information sources such as web pages

LMT helps students to locate writings by Cold War era writers, broadcasts from the Voice of America, poetry from the 1968 “Prague Spring,” “disinformation campaigns” from the Soviet Union.

LMT presents Task # 5: Synthesis of Information

AASL Information Literacy Standard #6: The student who is an independent learner is information literate and strives for excellence in information seeking and knowledge generation.

LMT presents lesson on drawing conclusions using the model of research on the essential question: “What is the connection between the rise of nationalism and terrorism in the Middle East?”


LMT presents Task # 6: Evaluation of Information and Problem-solving Effectiveness.

AASL Information Literacy Standard # 3: The student who is information literate uses information accurately and creatively. Indicator 3: Applies information in critical thinking and problem solving.


LMT presents lesson on using information to reach conclusions and back up arguments in a debate or persuasive essay. 


LMT directs students to sources of information about debate techniques.

5. Guided Practice


Students develop critical thinking skills through the evaluation of examples of propaganda.


Literacy skills in a social science context are developed through students writing their own propaganda article.


Oral presentation skills performance skills are utilized in the Town Hall-style presentation the classroom rendition of the UN General Assembly.


Metacognition is developed through the final reflection on both content and learning process.

6. Closure

Students move from the specifics of the war that they studied to the larger general issues of war and its consequences.  The research previously completed is presented to the class in a manner that uses the jigsaw technique in a manner that goes beyond simple student presentations and requires synthesis and analysis of information.  
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CAUSES, CONSEQUENCES, AND JUSTIFICATION 

OF WAR 

IN THE 20TH CENTURY

BACKGROUND

In the first fifty years of the 20th century, the world underwent unprecedented change and experienced two World Wars.  In the aftermath of these wars, the map of the world changed considerably as the colonial empires and monarchies of the past gave way to new “empires” based on political and economic philosophies.  Countries around world were divided on the basis of their alliances with the capitalist, democratic Western World, the Communist East, and emerging nation states in the developing “Third World.”

WARS IN THE LATE 20th CENTURY

The post WWII era is often described as the “Cold War” era because of the tensions between the U.S. and its allies with the Communist Eastern Bloc.  On several occasions, however, actual “hot wars” have broken out because of either U.S. opposition to the rise of Communism in various countries or due to nationalist movements that lead to civil war, ethnic strife, or revolutionary activities. While smaller than the larger World Wars of the early 20th century, these other wars illustrate the ideological issues that have dominated world history for the past fifty years.

THE TASK

In an effort to understand this period of world history, you are going to research one of the late 20th Century wars.  You will do research and will produce a number of products that give evidence of your accomplishments.

THE PROCESS

Essential Question # 1

The first question that must be answered is: 

What was it like to be a participant in the war that you studied?

Forming Groups

1.  All students will be organized into collaborative learning groups.  Each group will research one of the following wars, without any duplication:

· Korean War

· Israeli Independence War

· Arab/Israeli War (1960s)

· Viet Nam War

· Iran/Iraq War

· Soviet Union/Afghanistan War

· Persian Gulf War

· Yugoslavia Conflicts (Bosnia, Kosovo)

· U.S./Iraq War

2.  Within each group each student will focus their research by looking into what effect the war had on the lives of one kind of participant.  Each student will choose their role from the following list of participant types:

· Enlisted soldiers—look at their battlefield experiences, fighting conditions, training for battle, equipment used, treatment by their superior officers, etc.

· High ranking military officers—look at their military strategies, their status in their country, how they wield power, what philosophical point of view guides their decisions.

· Political leaders—look into the types of political systems involved, the philosophical point of view of these leaders, how their philosophy shaped the direction of the war.

· Ordinary citizens—what was life like for them before and after the war, how many of them were killed or rendered homeless by the war, did they oppose or support the war?

· Medical personnel—could include battlefield medics or civilian medical personnel.

· Cultural or religious leader—you could base your diary on what you learn about a composite of such leaders in the country you are studying.

3.  Collect information on the war in general so that you understand:

· What caused it in the first place?

· What happened during the course of the war?

· What was the war’s ultimate effect on the countries involved?

4.  Find information in a wide variety of sources and document your reading in a Reading Log with bibliographic citations using MLA standards.

5.  Meet with your group and each group member must present to their fellow group members what they each learned about the war.

6. The other group members must take notes on this so that each student can later produce a Graphic Organizer that summarizes the arguments that justify the war and the arguments that oppose the war.

7.  Make a War Participant Diary.  This is not a traditional research report or listing of facts. You must write this Diary in the voice of the war participant you researched.  It should be able to tell a reader what it was like to be such a participant in the war and can contain large amounts of facts about battles, conditions, and life in the war time period as you play the role of a war participant.  

Essential Question # 2

The second question you will consider is When can a war be described as a “just” war?

1.  Explore the use of propaganda in 20th century politics by researching examples of propaganda writing.

2.  Students will now be divided in half so that half of each group will take the point of view of one side in the war that they studied and the other half of each group will take the point of view of the opposite side in the war.

3.  Each student will write a Propaganda Editorial that could be published in a newspaper.  Write your article as you argue as persuasively as possible from one point of view regarding the war.  Include as many facts or other persuasive points that support that point of view.
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4.  Presenting your case before the United Nations General Assembly.

· You will now work with the members of your divided groups to prepare to present your arguments to the UN General Assembly.  

· A spokesperson will be selected for each side in the war. 

· On the day of the General Assembly, all students in the class will participate as voting members of the General Assembly.

· The spokespersons for each side will give their brief presentations to the General Assembly, allowing time for questions and answers.

· Other team members may consult with the spokesperson to assist in the presentation.

· After each side has completed their presentation, there will be a vote of the General Assembly as to whether this was a just war or not.

· Each General Assembly member will fill in a feedback form for each presentation.

FINAL REFLECTION

Each student must now write a Reflection Essay in which they address the following questions:

· What factors might lead to a war being described as a “just” war?

· How have your views changed as a result of learning about these wars?

· What did you think about the learning process used in these assignments?  

· What could be changed or improved in the future?
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CAUSES, CONSEQUENCES, AND JUSTIFICATION 

OF WAR 

IN THE 20TH CENTURY

EVALUATION

PROJECT PORTFOLIO

While draft versions of all assignments will be due on earlier dates, the final version of all component parts must be assembled into a Project Portfolio. Grades will be determined on the basis of the following criteria:

A total of 100 points may be earned for completing all parts of this unit. 

ASSIGNMENTS
POSSIBLE POINT TOTAL

Reading Log
20

Compare and Contrast Graphic Organizer
5

War Participant Diary
30

Propaganda Editorial
15

Participation in UN General Assembly
20

Final Reflection Essay


10
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SCORING RUBRIC

NAME________________________________PERIOD________________

GROUP_______________________________________________________ 


Beginning
Developing
Accomplished
Excellent
Score

Research and Gather Information
Does not collect relevant information
Collects very little information
Collects some basic information, mostly relevant
Collects a great deal of information


Organizes Ideas
Ideas presented in a confused, illogical sequence
Ideas presented somewhat logically, not quite clear
Presents ideas in a well organized way
Presents ideas in a highly organized way, clear and elegant


Verifies Correctness of Final Documents
Shows very frequent grammar or spelling errors
Shows a few grammar and/or spelling errors
Shows only one or two grammar or spelling errors
Shows no grammar or spelling errors


Synthesizes Information
Only “cuts and pastes” information from sources
Presents only minimal facts about subject.
Presents facts but fails to develop them into a synthesized product.
Clearly understands and presents material at a deep level.


Cooperates with Teammates
Is unable to work and cooperate with a group
Works satisfactorily but sometimes argues with teammates
Works well in a group, helps to organize groupwork, encourages others.
Progvides vital leadership, maintains positive attitude.


Presents information effectively to group members or to the class.
Presents very little information.
Presents a larger amount but only basic information.
Presents larger amounts of information, but needs improvement in presentation skills.
Presents information effectively and conveys a mastery of subject matter. 
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PRESENTATION EVALUATION FORM

PRESENTER’S NAME___________________________________

GROUP NAME___________________________________________

COUNTRY REPRESENTED_______________________________

KEY POINTS 

SUGGESTIONS FOR IMPROVEMENT

HOW PERSUASIVE WAS THIS ARGUMENT ON A SCALE OF 1 – 10?

19
3

